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Abstract 
The purpose of this study is to determine the perspective of Iranian teachers regarding the implementation of audiovisual devices 
in teaching. In order to conduct the research project, the present study consisted of 427 teachers from different universities as 
well as schools all in Iran. Their responses were analyzed for the construct validity through employing the PA2 (Principle Factor 
Analysis), and reliability by the use of the Cronbach Alpha. 
     The result showed that they had a relatively great perception of audiovisual devices and their role in learning, reacting to a 
great degree positively to this kind of teaching method. It revealed that it can have impacts on pedagogical    aspects, enhance 
learners’ self-confidence and motivation so leading to the conclusion that audiovisual devices are effective and can enhance 
learning. 
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1. Introduction 
Learning and teaching are the concern of the trained teacher. But learning is a complex process. It can however 
be defined as a change in disposition; a relatively permanent change in behavior overtime and this is brought about 
by experience. Learning can occur as a result of newly acquired skill, knowledge, perception, facts, principles, new 
information at hand etc. Learning can be reinforced with learning aids of different variety because they stimulate, 
motivate as well as arrest learner's attention for a while during the instructional process (Adeyanju, 1997). 
Salabbery (2001) believed that the teacher's attitude to the mass media and to students as avid media consumers 
is crucial to the success of any media-literacy program. By necessity, media teachers will be eclectic. As well, the 
constantly changing content of the media and of popular culture, along with their many new and evolving forms and 
technologies, will necessitate the concept of "a movable text" that is made up by the teacher, the class, or both 
together. Such a text will encompass current newspaper and magazine clippings, new videos, audio tapes, CDs, and 
resource people from the community. In such an enterprise, it should be evident that media study is ideally suited to 
the collaborative strength that is gained from team teaching (in Amer, 2002). 
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2. Review of the Related Literature 
Audio-visual education emerged as a discipline in the 1920s, when film technology was developing rapidly. A 
visual instruction movement arose, which encouraged the use of visual materials to make abstract ideas more 
concrete to students. As sound technology improved, the movement became known as audio-visual instruction.  
Educators at that time viewed audio-visuals only as aids to teachers. Not until World War II, when the armed 
services used audio-visual materials to train large numbers of people in short periods of time, did the potential of 
these devices as primary sources of instruction become apparent.  
In the 1950s and 1960s developments in communications theory and systems concepts led to studies of the 
educational process, its elements, and their interrelationships. Among these elements are the teacher, the teaching 
methods, the information conveyed, the materials used, the student, and the student’s responses. As a result of these 
studies, the field of audio-visuals shifted its emphasis from devices and materials to the examination of the teaching-
learning process. The field was now known as audio-visual communications and educational technology, and audio-
visual materials were viewed as an integral part of the educational system. Today it is converging with information 
technology in education through multimedia materials and Internet services (Audio-Visual Education, Microsoft® 
Encarta® Online Encyclopedia 2009).  
2.1 Why Use Media? 
     The following statements by Celce-Murcia (2002) summarize the rationale for using media in the classrooms: 
x Given the role media play in the world outside the classroom, students expect to find media inside the 
classroom as well.  
x Audio-visual materials provide students with content, meaning, and guidance.  
x Media materials can lend authenticity to the classroom situation. 
x Since the learning styles of students differ, media provide us with a way of addressing the needs of both 
visual and auditory learners.
x The role that input plays in learning is virtually uncontested. By bringing media into the classroom, 
teachers can expose their students to multiple input sources.  
x With reference to schema theory, which proposes that we approach new information by scanning our 
memory banks for related knowledge, media can help students call up existing schemata and therefore 
maximize their use of prior  background knowledge in learning process. 
x Finally, research suggests that media provide teachers with a means of presenting material in a time-
efficient and compact manner, and of stimulating students’ senses, theory helping them to process 
information more readily.     
2.1.1 Commonly Used Audio-Visual Devices 
The following audio-visual devices are all commonly used to enhance presentations: Handouts, flipcharts, 
whiteboards, slide shows, overhead projectors, illustrations, computer graphics, audio tapes, videos, multimedia, 
physical objects, 3D models. Audio-visual aids have varying degrees of complexity and more than one type can be 
combined to create a sophisticated presentation. However, this may create a distance between the presenter and 
audience-who may be left with an overriding impression of a very fancy show but who may have missed your 
message (Hollinger, 2007).  
2.1.1.1. Advantages & Disadvantages of Different Audiovisual Devices 
we, as teachers, should be aware of the main advantages and potential shortcomings of the kinds of visual aids 
available (Larimer & Schreicher, 1999).
Flipcharts & Whiteboards 
Advantages-Simple, easy to use, can be pre-prepared, can be annotated via discussion, inexpensive. 
Disadvantages-Visibility can be a problem, low impact, takes time to annotate.
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Slide Shows 
Advantages-Professional, good at getting attention, retains interest, can have high impact. 
Disadvantages-Requires power supply, expensive to produce, requires set-up  
and practice, can be noisy, requires low ambient light, prone to technical failures. 
Overhead Projector
Advantages-Are very common equipment, easy to use, easy to point at items, can be prepared quickly, and their 
transparencies can be stored. 
Disadvantages-Require power supply, can be noisy, can absorb the presenter,   can look low-tech, and their light can 
distract students' mind.  
Audio Tapes 
Advantages-Are very effective in specialist role, inexpensive broadcast equipment. 
Disadvantages-May need specialist recording skills, can be time consuming, undertake only short duration use. 
Video 
Advantages-Has very high impact, is common broadcast equipment. 
Disadvantages-May need specialist production skills, is very time-consuming. 
3. Method 
In order to conduct the research project, the present study consisted of 427 teachers from different universities as 
well as schools all in Iran. The subjects were from a number of Islamic Azad Universities, such as Aliabad Katool 
Islamic Azad University, Gorgan Islamic Azad University, Gonbad Islamic Azad University, Azadshahr Islamic 
Azad University, Bandargaz Islamic Azad University, Golestan University, Fakhroddin Asad Gorgani non- profit 
university, Mirdamad non-profit university, Hakim Jorjani non- profit university, …as well as 35 different schools 
in Aliabad Katool, Gorgan, and Gonbad. All subjects were selected on a random basis. According to the teachers’ 
responses to the questioners, of the total subjects having participated in present research study, there were 32 
undergraduates, 89 BA holders, 27 MA holders, 19 Ph. D. students, and 17 Ph. D. holders. As for the genders, 67% 
were male and 45% were female. The average age of the participants was 32, and the average teaching experience 
was 8 years. All subjects were provided with questionnaires by the researchers or by a second party. 
Their responses were analyzed for the construct validity through employing the PA2 (Principle Factor Analysis), 
and reliability by the use of the Cronbach Alpha. After analyzing the data in the preliminary survey, the reliability 
index  was  0.42.  Then,  7  items  were  left  out  because  of  failing  to  load  on  the  factors  of  relevance.  After  that,  a  
revised questionnaire containing 17 items was constructed for the main study. In order to reassure the reliability of 
the items, 32 other questionnaires were provided to the teachers other than those participated in the preliminary 
survey. Finally, as many as 342 questionnaires were prepared and the subjects were asked to respond for the final 
survey. A qualitative approach to data collection and data analysis was employed for the responses the participants 
provided to the statements in the questionnaires. As the following table shows, there were 345 teachers participated 
in the research, and the mean score for the total respondents’ score is 3.56. Moreover, the variance, standard 
deviation as well as standard error of measurement are 0.07, 0.23 and 0.02 respectively. 
The result showed that they had a relatively great perception of audiovisual devices and their role in learning, 
reacting to a great degree positively to this kind of teaching method. They informed us that it can have impacts on 
pedagogical    aspects, enhance learners’ self-confidence and motivation. They stated that audiovisual devices are 
effective and can enhance learning. Three points revealed from this study; first, teachers had the relatively high 
perception of audiovisual devices and their role in learning; and the second is that audiovisual devices can be an 
appropriate substitute for the traditional ways of teaching lessons. Finally, the more perception teachers have of …. 
3.1. Procedure 
The questionnaire items were distributed to selected teachers, who gave prompt attention to the task of 
completing the questionnaire. The positive effect of teaching with various learning aids were approved as acceptable 
to over eighty- five (85) percent of the teachers in that: 
x they claimed that learners understand better what they teach them when they used them to teach. 
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x the teacher also improvised for the teaching aids when needed. 
x teachers claim that they used teaching aids to explain the various concepts that required explanation.  
4.  Conclusion 
Conclusions drawn from this survey are as follows: 
1. Teachers whether those on training or those that have qualified perceives the use of learning aids in 
teaching as advantageous to the teacher and to the students. Their use reduces the talk and chalk method of 
teaching. 
2. Teachers used relevant and quality instructional materials to teach their lessons. 
3. Audiovisual materials like radio, video, etc. are available in some schools. 
     As technology improves, educational capabilities increase correspondingly. The emergence of inexpensive 
computer technology and mass storage media, including optical videodiscs and compact discs, has given 
instructional technologists better tools with which to work. Compact discs (the CD-ROM and CD-I) are used to 
store large amounts of data, such as encyclopedias or films. At new interactive delivery stations with computers and 
CD-ROM, CD-I, or videodiscs, a student who is interested in a particular topic can first scan an electronic 
encyclopedia,  then  view  a  film  on  the  subject  or  look  at  related  topics  at  the  touch  of  a  button.  These  learning  
stations combine the advantages of reference materials, still pictures, films, television, and computer-aided 
instruction. With even newer technologies now being developed, such learning stations will eventually be 
commonplace in homes for both entertainment and educational purposes.  
 4.1. Recommendations 
It is also suggested that devices like audiovisual materials should be used by all teachers, in order to add the 
practice of technology to the training of teachers, physically. Teachers who are already in the field should be 
retrained on the recent findings on the use of learning aids. In addition, the University should appeal to the non-
governmental organizations, the private sectors, individuals and industries to assist in supplementing and in 
substituting obsolete educational materials and learning aids like audio and visual materials and software packages. 
Student teachers should be involved in curriculum development. They should be familiar with the teaching content 
of the higher and lower school syllabus. Both teachers on training and those in the field should be sensitized on the 
need to update their knowledge on effective teaching. Teachers on training and those in the field should also have a 
forum for meeting periodically to assess the effectiveness of their teaching using the methods of instructional and 
educational technology as applicable to the organization of the content of the school syllabuses at both basic and 
junior secondary schools. Teachers should design packages (software) materials that could be used in teaching their 
various subjects.  
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